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ABSTRACT 
Low classroom energy is a common problem in English language teaching. This field 
project discusses the problematic low-energy classroom from both the student side and the 
instructor side. The first aspect explored is the silence of students. Because speech shows the 
process of language acquisition and is also the precondition of language acquisition, it is crucial 
to discover and understand the reasons for some students’ unwillingness to speak (Baran-Lucarz, 
2014). The project explains the willingness to communicate and the cultural variations in 
learning. The second aspect of a low-energy classroom that this project addresses is the ESL 
teacher’s lack of enthusiasm. If the teacher lacks enthusiasm, a variety of student outcomes are 
affected, such as students’ interests, learning achievements, motivation and enjoyment.  
 The project aims to increase students’ willingness to communicate and to support ESL 
teachers in creating an engaging and communicative classroom. Undoubtedly, the main reason of 
creating the project is to motivate students to express their ideas in English, but the ultimate goal 
of creating the project is to inspire their curiosity and creativity, to empower their thinking, 
which is the meaning of education. 
 This field project includes a handbook that covers three trending themes in education: 
design thinking, improvisation, and field trips. In each unit, there are four sections named Lead 
in, Objectives and Outcomes, Activity, and Tips and Resources. The highlight features of the 
project are innovative and engaging classroom activities, relevant and authentic scenarios, 
communicative language practices, student-centered methodology, eye-catching photos and 
helpful resources.  
  vi 
 The handbook provides engaging practices for students and empowers ESL instructors 
with a new perspective on English language teaching. Recommendations for academic studies, 
online resources, and instructional technology are referenced.  
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CHAPTER I 
INTRODUCTION 
 
Statement of the Problem 
During my internship in a small English Learning Center in Berkeley, California, I 
observed an English as a second language (ESL) class and taught after school workshops. There 
were five teachers, including me, and about 50 students in every session. The students were from 
a variety of countries, but most students came from East Asia (China, South Korea, Japan, 
Taiwan). The age range of the students was seventeen to thirty-five. Most of the students were in 
their early twenties, while a few of them were under eighteen or over thirty. Students took a 
placement test on the first day of school to test their current language proficiency levels 
(beginner, intermediate, masters, and advanced). At the end of each session, they would take a 
final examination to determine whether to go to the next level or stay in the current level. The 
program was English for Academic Purpose (EAP) which focused on helping students acquire 
the advanced competencies in academic English that would be necessary for them to get 
accepted in higher education institutions and complete their degree program. Most students 
planned to apply for colleges, universities, or graduate schools in the United States, and some of 
them even had already gotten conditional admission from community colleges. Once they 
finished the advanced courses in the center, they could be officially enrolled in the school. There 
was a small number of students who came for tourism. They had no plan on studying in the 
United States, thus they felt less pressure compared to the students who had academic purposes.  
 The size of the classes was small. Usually there were five to ten students in each class, 
and the maximum number was twenty. Students spent four hours studying English language 
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listening and speaking in the morning, and spent two hours on reading and writing after a one 
hour lunch break.  
 It was interesting that I heard the teachers talk about “energy” a lot. When new students 
came to the center, teachers discussed their first impression of them, such as students’ behavior 
in the opening ceremony, the interesting or special facts of the new students, and most 
importantly, the energy level of the new students. Every teacher was curious about the energy 
level of the new students. It was one of the best news for teachers to know that a group of 
energetic students came in. Unfortunately, I seldom heard such good news. In most cases, 
although teachers made their greatest efforts to create a friendly, easy, and relaxing atmosphere, 
new students were still very quiet and shy. The academic director checked with teachers about 
student energy level every day, believing that when students become familiar with the teachers 
and classmates and began to have more confidence in speaking English, they would get more 
energy. More importantly, the academic director checked with students about their energy level 
and reminded them to have more energy. At the beginning, the break, and the end of the class, 
the academic director greeted the students and tried to cheer them up. She encouraged students to 
speak and express their feelings, just as every other teacher did. The problem was that even 
though all the teachers purposefully kept a high-energy atmosphere on a daily basis, the student 
energy level was still below expectations. For example, when the teacher greeted students and 
asked them how they were doing at the beginning of the class, students often responded with a 
positive answer but with a negative attitude. “Good….” The answer was slow and in a low voice, 
and the students looked and sounded tired and unenthusiastic. The uncertainty in their response 
made teacher confused. Also, when the teacher asked some easy questions, students took much 
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longer time than normal to answer. Sometimes the teacher didn’t get any interaction from the 
students, so that they had to repeat or to clarify the questions.  
From my personal experiences in learning English as a second language and teaching 
English to non-native speakers, I believe that an enthusiastic teacher who follows his/her passion 
in teaching will pass the intrinsic motivation to the students, making students eager to learn the 
knowledge, interact with the teacher and keep a good relationship with the teacher in the class or 
even after the class. If the teacher shows excitement in the subject his/her is teaching, students’ 
curiosity will grow. While the teacher shows a indifferent attitude towards the subject, students 
will feel less motivated and engaged. In ESL class, teacher-student interaction and 
communication are important factors in forming a positive and healthy communication 
environment where students feel comfortable and supported to learn the target language by 
practicing and using it, and students would be more willing to practicing with an enthusiastic 
teacher. 
 As a new teacher myself, I internalized all the emphasis on energy in the 
classroom.  Although I considered myself a good lesson designer, the results of my teaching 
were not satisfying. I always prepared a variety of interesting activities, and expected to do 
successful activities and see the excitement on student faces, but for some reason, I often felt 
disappointed at the end of the class. Am I a boring teacher? I doubted myself. After several 
conversations with the academic director and self-reflection, I figured out that what I need most 
was energy. I knew I had to improve my energy level, otherwise it would hinder (negatively 
influence) the quality of my classes. I needed to speak louder and faster, and use more nonverbal 
expressions to teach and interact with students effectively. I was not the only teacher with low 
energy.   In my observation of another teacher, I noticed that while there were more than ten 
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students in the classroom, his energy went low. However, when there were only two students in 
the classroom, he looked more comfortable and confident. The teaching and observing 
experiences made me think about the problem from both the student side and the teacher side.  
My experiences as a new teacher mirror common problems that affect ESL teachers and 
students. First, the problem is the silence of students. Silence is a critical problem in second 
language learning. Because speech shows the process of language acquisition and is also the 
precondition of language acquisition, so instructor should encourage student to participate in 
communication activities. Baran-Lucarz (2014) states that it is crucial to discover and understand 
the reasons for some students’ unwillingness to speak. If a language program doesn’t 
successfully make students be willing to use the target language, the program is considered as a 
failure (MacIntyre, Dörnyei, Clemént, & Noels, 1998).  
Second, the problem is ESL teacher lack of enthusiasm. Teacher enthusiasm is related to 
students’ interest and its’ importance is widely agreed. It has been suggested that teacher 
enthusiasm is a key element of effective, high-quality teaching (e.g., Brophy & Good, 1986), and 
an essential ingredient of supportive classrooms (e.g., Kunter et al., 2008). If the teacher lacks 
enthusiasm, a variety of student outcomes would be affected, such as students’ interests, learning 
achievements, motivation and enjoyment.  
Silence of the students 
Silence of English language learners (ELLs) is broadly discussed and considered to be a 
complicated phenomenon, which combines psychological, cultural, linguistic, and social factors 
(Ghavamnia, M., & Ketabi, S. 2015). Research shows that foreign language learners experience 
foreign language anxiety (FLA) during the learning process, which makes them afraid to speak 
in the foreign language (Horwitz, 1986). Anxiety is one of the most important affective factors 
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influencing successful foreign or second language (L2) learning and acquisition (Effiong, 2016), 
and more than half of the foreign language learners experienced different types and levels of 
FLA in the classroom (Kondo and Ling, 2004). Horwitz et al. (1986) found that students with 
high anxiety levels have difficulty in speaking, comprehending, and producing sounds and avoid 
participating in oral activities in the target language.  
Studies also show that cultural differences affect student speaking-related behaviors in 
the classroom. For example, influenced by Collectivism (group membership overriding 
individuals) and Confucianism (submission to teachers as authority) (Kobayashi, Y. 2006), Asian 
students are stereotyped as reticent and passive learners who are apparently reluctant to 
participate in class, unwilling to respond, and reticent to ask questions (Cheng, 
2000).  Researchers also argue that silence of the ESL learners is also related with the language 
proficiency level. They are willing to participate, but they are restricted by lack of knowledge. 
There is also a common misunderstanding foreign language learners hold which is they must 
understand every word in the question to give a correct answer (Horwiz, 1986). Studies show 
that peer-pressure is one of the reasons that discourages students to speak. They are afraid that 
other students would judge them, laugh at them, or that they might “lose face” if they make 
mistakes (Targay, 2016).  
Teachers’ lack of enthusiasm 
Enthusiasm is considered one of the most important characteristics of effective teachers 
(Brophy & Good, 1986; Kunter et al., 2008). In a research, it is revealed that dispositional 
teacher enthusiasm positively predicted students’ interest, which was fully mediated by students’ 
perceived enthusiasm (Keller et al., 2014). Enthusiasm is seen as a component of high-quality 
instruction that is reflected in teacher behaviors such as remarking on the value of the learning 
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material, expressing their own interest in the subject, or having a lively, inspiring presentation 
style (Patrick et al., 2003; Turner et al., 1998). Studies consistently find positive relations 
between teacher enthusiasm and student achievement gains. For example, Ebel (1980) identified 
"capable enthusiastic teachers" as an essential element of a good learning environment. Gage 
(1979) suggested that enthusiasm might be a characteristic of effective training that is 
generalizable across curriculum content, students, and grade levels.  
In conclusion, silences of the students and teachers lack of enthusiasm are the problems 
in the ESL class, and both have a deep influence on teaching and learning effectiveness.  
Purpose of the Project 
This project will support ESL teachers and students who experience the problems of 
silence and lack of enthusiasm in the classroom. 
First, this project helps students to increase their willingness of communicate. The project 
uses the communicative approach, making the activities engaging and student-centered, so that 
students can improve their communicative competence as well as their language proficiency. 
Communicative competence is one of the most important concepts of the project. It can be 
divided into four competence, grammatical competence, discourse competence, sociocultural 
competence, and strategic competence (Canale, 1983). More detailed introduction will be 
addressed in chapter two. As for student language proficiency, the project will focus on students’ 
fluency rather than accuracy, since the communicative activities encourage students to pay 
attention more on meaning and context, rather than grammar. The purpose of the project is to 
motivate students to express themselves in the target language, to build their language 
confidence, and to inspire their creativity.  
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Second, this project helps teacher to create an engaging and communicative classroom. 
The project outlines a framework for how an instructor can integrate various strategies and 
activities to help ESL learners, especially learners from East Asia, to increase motivation and 
willingness to communicate and interact with the instructor and classmates. Research shows that 
high teacher enthusiasm promotes both students’ intrinsic motivation to learn and their 
psychological vitality (Ryan & Frederick, 1997). As for second language learning, the outcomes 
are improvement of student behaviors, such as increased willingness to communicate (Wu, 2014), 
improved classroom activities participation (Liu, 2015), positive correlations with language 
learning strategy application (Quadir, 2014), and increased academic performance (Hernandez, 
2008). Furthermore, this project focuses on the characteristics and qualities of an effective ESL 
instructor, and they can build their teaching around innovative strategies for language instruction. 
Instructor can build their teaching around innovative strategies for language instruction. 
Undoubtedly, the main reason of creating the project is to motivate students to express their ideas 
in English, but the goal of creating the project is to inspire their curiosity and creativity, to 
empower their thinking, which is the meaning of education. 
Theoretical Framework 
 This field project is guided mainly by Krashen’s Affective Filter Hypothesis. Founded 
on  Krashen’s theory, the project is extended by Deci and Ryan’s Self-Determination Theory, 
focusing on both the instructor and students’ motivation in the L2 classroom, and Horwitz’s 
Foreign Language Anxiety Theory which focuses on learners’ performance in the L2 classroom. 
 The Affective Filter Hypothesis is one of the hypotheses of Krashen’s second language 
acquisition theory. It states how affective factors relate to the second language acquisition 
process. According to Krashen, one obstacle that manifests itself during language acquisition is 
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the affective filter; that is a 'screen' that is influenced by emotional variables that can prevent 
learning. This metaphorical filter does not impact acquisition directly, but rather prevents input 
from reaching the language acquisition part of the brain. According to Krashen (1989), the 
affective filter can be prompted by many different variables: 1. Motivation. Performers with high 
motivation generally do better in second language acquisition (usually, but not always, 
"integrative"). 2. Anxiety. Low anxiety appears to be conducive to second language acquisition, 
whether measured as personal or classroom anxiety. 3. Self-confidence. Performers with self-
confidence and a good self-image tend to do better in second language acquisition. It is 
interesting that Krashen mentions that for the learners with an optimal attitude for second 
language learning, they not only seek and obtain more input initiatively, but also will have a 
lower and weaker Affective Filter. For those who with a not optimal attitude, even they 
understand the input message, the input will not reach the part of the brain responsible for 
language acquisition, or the language acquisition device. The implements for instructor are that it 
is essential for instructor to promote learners’ motivation and self-confidence, and to reduce the 
learners’ anxiety.  
Deci and Ryan's self-determination theory (also called Intrinsic/Extrinsic Motivation 
Theory) can be used to explain how to promote the motivation of both the teacher and the learner. 
Self-determination theory (SDT) is an empirically based theory of human motivation, 
development, and wellness. It focuses on types of motivation, such as intrinsic and extrinsic 
motivation, and examines people’s life goals or aspirations. Deci and Ryan (2008) believe that 
motivation concerns the energization of people’s psychological processes and behaviors, and 
energy and vitality allows people to act more autonomously and persist more at important 
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activities. If teachers and learners are motivated, they will have more energy, more enthusiasm, 
and more vitality accordingly.  
 Besides the motivation perspective, foreign language anxiety (FLA) (Horwitz, 1986) is 
one of the reasons for the silence of students in class. Anxiety plays an important affective role in 
second language acquisition. Many people find foreign language learning, especially in 
classroom situations, particularly stressful and feel strongly that anxiety is a major obstacle to be 
overcome in learning to speak another language. Horwitz identifies three components of foreign 
language anxiety: 1. Communication apprehension, which arises from learners’ inability to 
adequately express mature thoughts and ideas; 2. Fear of negative social evaluation, which arises 
from a learner’s need to make a positive social impression on others; 3. Test anxiety, or 
apprehension over academic evaluation. The first two kinds of anxiety prevent learner’s oral 
practice in class.  
In conclusion, valuable pedagogical implications from previous second language 
acquisition theories of motivation and anxiety, namely the Affective Filter Hypothesis, Self-
Determination Theory, and Foreign Language Anxiety Theory form the theoretical foundations 
for this field project. 
Significance of the Project 
 This project will firstly, guide teachers to improve their teaching efficiency, especially on 
enthusiasm and vitality, Secondly, it will help teachers to develop a vital class atmosphere to 
improve student engagement, oral speaking skills, and communicative competence. The value of 
the project is that it inspires and motivates instructors to overcome the obstacles in teaching and 
utilize variety of strategies to make students speak up. It also helps to build a good teacher-
student interaction in a ESL classroom, since positive teacher-student interaction has a very 
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crucial role for effective teaching and learning to take place (Arthur, Gordon, & Butterfield, 
2003) It impacts classroom management as well as student academic achievement and mental 
growth. Studies shows that a teacher who is perceived to have a dynamic, enthusiastic style, 
then, tends to have students who report being highly intrinsically motivated regarding the subject 
matter as well as feeling energized in class (Patrick, 2000). To be more specific, another study’s 
results clearly demonstrate that a lesson that is given in a high-energy, dynamic fashion 
suggestive of enthusiasm leads students to experience greater interest in and enjoyment of the 
material and higher levels of energy and vigor (Patrick, 2000). Thus, both ESL learners and 
instructors will benefit from the project.   
 
Definition of Terms 
Affective filter: a metaphorical filter that is caused by a student’s negative emotions, which 
reduce the student’s ability to understand the language spoke to them. 
Affective Filter Hypothesis is provided by Stephen Krashen in 1982. He argues that out the 
affective filter blocks comprehensible input, and it leads to acquisition fails. On the other hand, 
affective filter supports the intake of comprehensible input when it occurs to a lesser extent. 
Also, affective filter is considered a crucial element for second language acquisition. (Krashen, 
1982)  
Communicative language teaching (CLT), or the communicative approach: an approach to 
language teaching that makes learning to communicate central. 
Communicative competence: knowing when and how to say what to whom. Being 
communicatively competent in the target language means being able to communicate 
appropriately with others.  
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Display question: a question to which both teacher and student know the answer, but that is used 
by the teacher to find out what a student knows or is able to do.  
Foreign language anxiety (FLA), or xenoglossophobia, is the feeling of unease, worry, 
nervousness and apprehension experienced in learning or using a second or foreign language. 
The feelings may stem from any second language context whether it is associated with the 
productive skills of speaking and writing or the receptive skills of reading and listening. 
Information gap: an activity where not all the information is known by all the participants. They 
have to share the information they have in order to complete the activity.  
Language for academic purpose (EAP): language studied so a s to be able to participate 
successfully in academic contexts.  
Self-determination theory (SDT) is a macro theory of human motivation and personality that 
concerns people's inherent growth tendencies and innate psychological needs. It is concerned 
with the motivation behind choices people make without external influence and interference. 
Willingness to communicate (WTC) is the idea that language students who are willing to 
communicate in the second language actively look for chances to communicate. 
Individualism is the moral stance, political philosophy, ideology, or social outlook that 
emphasizes the moral worth of the individual. 
Collectivism is a political theory associated with communism. More broadly, it is the idea that 
people should prioritize the good of society over the welfare of the individual. 
Cultural flexibility or cultural awareness is defined as the propensity to value and move across 
different cultural and social peer groups and environments. 
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CHAPTER II 
REVIEW OF THE LITERATURE 
 
Introduction 
This review of literature consists of three thematically related sections. The first thematic 
section discusses the student reticence in ESL classroom, which is a frequently observable 
phenomenon in ESL classes and is considered as a crucial problem in second language teaching. 
The subthemes of ESL student reticence are willingness to communicate in the second language, 
and cultural variations in learning, because both of them are considered as reasons for ESL 
student reticence. The second thematic section emphasizes teacher enthusiasm. It reviews the 
definitions of teacher enthusiasm, and its contribution to effective teaching. The third thematic 
section focuses on communicative language teaching since the whole development of the project 
is based on the communicative language teaching approach. The subthemes are defining 
communicative competence and the introduction to communicative language teaching approach. 
This literature review concludes with a summary of the main points from the literature. 
ESL Student Reticence  
Willingness to communicate in the second language  
Student reticence is a frequently observable phenomenon in ESL classes and is 
considered as a crucial problem in second language teaching, thus there are great number of 
researches have been conducted to this issue. Why do second language learners choose to remain 
quiet instead of speaking up when they are given the opportunity to use their second language? 
The reasons lie in many aspects, from psychology to linguistic education. Researchers believe 
affective factors, linguistic factors and sociocultural factors contribute to students’ participation, 
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while Willingness to Communicate (WTC), as a central concept, analyzed two most considered 
factors in students’ oral participation: language anxiety and motivation.  
 Language anxiety is an emotional experience that learners encounter when study L2, and 
has a significant influence on language learning and achievement. Almost one-third of students 
encounter language anxiety during the second language learning (Horwitz et al. 1986). Horwitz 
et al. (1986) define second language anxiety as “a distinct complex of self-perceptions, beliefs, 
feelings, and behaviors related to classroom language learning arising from the uniqueness of the 
language learning process”. Many studies state that the higher level of anxiety the learners have, 
speaking up will be harder for them (Krashen, 1985). According to the literature, there are three 
types of anxiety: trait, state, and situation-specific (Spielberger, 1966). Trait anxiety lasts for a 
long period of time, and across situations. For example, a person who might be nervous all the 
time. The state anxiety occurs at specific moment, not much related to the past or the future. For 
example, a person is nervous right now. The situation-specific anxiety is related to a particular 
situation. For example, a person has problem speaking in second language, not the first language. 
This is the most commonly type of anxiety found among second language learners. Each of the 
type of anxiety helps us to understand the language learning process from different angles. 
Horwitz et al. (1986) identify three related foreign language anxieties: communication 
apprehension, test anxiety, and fear of negative evaluation. Communication apprehension refers 
to the fear of communicating with other people. People may feel shy and anxious communicating 
with people. They worry other people don’t understand what they say. The feeling of being 
unable to be understood making them anxious. Test anxiety is about the fear of exams, quizzes, 
and other assignments used to evaluate students’ performance. The fear of negative evaluation 
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refers to the apprehension about others’ evaluation. Many students feel they are being judged by 
the instructor and classmates all the time, so they fear of losing face.  
Another key factor influences the rate and success of students’ oral participation is 
motivation. It is widely believed that motivation plays the primary role in achieving long-term 
goals in second language learning. With high motivation, learners not only can accomplish long 
time goals with a good study plan, but also have a positive attitude and can teach themselves in 
learning. Due to the importance of L2 motivation, there is a great number of literature on this 
topic, meanwhile there are valuable models we could learn from. For example, the socio-
educational model stated by Gardner (1985) is considered the dominant model in the academic 
history. Gardner believes integrativeness and attitudes toward the learning situation, driven by 
motivation, affect language achievement. Integrativeness refers to a complex set of attitudes that 
reflect a genuine desire to meet, communicate with, and possibly identify emotionally with 
another group. Attitudes toward the learning situation reflect the attitudes that language students 
have toward their teacher and the course. In this model, motivation is the power to push learners 
to show their willingness to communicate, to make effort to learn the language and to enjoy 
learning process. To extend Gardner’s model, Dornyei (1994a) developed a more detailed 
framework of L2 motivation. In this framework, the components of foreign language learning 
motivation are categorized into three main domains: language level, learner level, and learning 
situation level. However, although the components are diverse and distinct to each other, the 
relationships between the components and indication for practical testing are not yet sufficiently 
discussed. After reviewing the two significant models, researchers conclude that the major 
motivation to learn another language is to develop a communicative relationship with people 
from another cultural group (Macintyre, 2016). 
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Cultural variations in learning  
ESL student reticence is an important behavior in the classroom which has drawn 
scholars’ attention since the 1970s. However, at that time, student reticence was considered as a 
negative and passive learning behavior, and its functions were not valued. Only until 1990s, to 
investigate reticence in a culturally way gained more attention and its importance in 
communication and language teaching was studied in depth.  
Reticence is interpreted differently in different cultures. In western cultures, reticence is 
considered as a negative attitude. Being reticent shows that students have no interest in the topic, 
unwilling to communicate and disrespect to the instructor. It is also believed that reticence is a 
sign of boredom or laziness. However, in eastern cultures, reticence in class shows the attitude of 
respect and obedience. Students are taught to listen to the teacher and never challenge the teacher 
even they have questions. This is the reason why students from eastern cultures are generalized 
as passive learners. In a study at Macquarie University in Sydney (Braddock et al. 1995), 60% of 
the faculty and staff reported that Asian students were inactive and unwilling to talk on campus 
and in class, while Australian, American and European students were more active, thus the 
faculty and staff had fewer problems when communicating with them. In another survey 
conducted by Cortazzi and Jin (1996) on the Chinese students’ learning styles, the western 
teachers reported that Chinese students were shy and passive in classroom activities, and they 
performed better in whole-class and individual activities, compared to group-work or pair-work. 
Clearly, students from eastern and western cultures have their own learning styles, so it is 
necessary to study this topic in depth in order to help students become more comfortable to speak 
up in ESL classes.  
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Beyond learning styles, the concept of individualism and collectivism also provide 
cultural explanations for  ESL learners from different cultural backgrounds have various degree 
of participations in class. In individualist culture, students are encouraged to express their own 
ideas and feelings. They don’t have to agree to everything the teacher says, if they have different 
opinions, they can share and discuss with other people and not worry about being judged. 
However, in collectivistic countries, students want to fit into the group and try to avoid conflicts. 
In Asian countries, the Confucian heritage culture is rooted in students’ behavior. Passivity and 
reticence is the desirable behavior from students, representing their respect to the knowledge and 
teacher. Yet other researchers argue that many literatures are misguided by the stereotypes of 
Asian students. While lots of studies characterized Asian students as obedience to teachers, lack 
of critical thinking, passive participation (Kumaravadivelu, 2003a), Kubota and Lehner (2004) 
critically argued that researchers should pay attention on individuals, rather than a cultural group, 
for the reason that multiple factors contribute to the silence of the students, for example, teaching 
methodologies, classroom interactions, power dynamics in the classroom, knowledge exchange, 
and subjective dimensions of students’ classroom experiences (Zhou, Knoke, and Sakamoto 
2007).  
In sum, it’s necessary to interpret the reticence of students within a culture group, but 
research should not be misleaded by stereotypes. 
Teacher Enthusiasm 
Definition of Teacher Enthusiasm  
Teacher enthusiasm is a topic that has been discussed since last century. Researchers tried 
to explain the definition of teacher enthusiasm, its motivation, and its expressions. Since 
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educational researches developed in the past decades, the concept of teacher enthusiasm needs to 
be reviewed and updated.  
 In the literature, most of the conceptualizations considered teacher enthusiasm as 
behaviors of expressiveness. For example, Collins (1978) generated the idea that enthusiasm was 
expressive nonverbal behaviors and could be identified by eight indicators: (1) vocal animation, 
(2) wide-opened eyes, (3) demonstrative gestures, (4) body movements, (5) meaningful and 
significant facial expression, (6) a descriptive selection of words, (7) acceptance of students’ 
ideas and feelings, and (8) an overall high level of energy. In recent studies, Patrick et al. (2000) 
also followed Collins’ tradition and categorized the indicators into demonstrative gestures, varied 
dramatic movements, and emotive facial expressions. Besides these indicators, Murray (2007) 
contributed more angles, such as using humor, smile and laugh, eye contact with students, and 
speak expressively and emphatically. However, other researchers argued that although 
enthusiastic teaching was dominated by nonverbal expressiveness, these behaviors might not be 
exhaustive when it came to enthusiastic teaching (Rosenshine, 1971), thus some researchers 
believed that teacher enthusiasm as instructional behavior was a worthwhile consideration. These 
instructional behaviors included but not limited to verbal interaction between students and 
teacher, the types of questions that a teacher asked, regular praise and encouragement 
(Rosenshine, 1970), and direct teaching (Walberg and Paik, 2000). 
Teacher enthusiasm is a concept that has a variety of perspectives; thus, there is not a 
consistent conceptualization of the term. In most studies, the term teacher enthusiasm is related 
to features of instruction or characteristic of teacher. Dissimilarly, some researchers 
conceptualized the term teacher enthusiasm as experienced enthusiasm, rather than displayed 
enthusiasm. For example, Kunter et al. (2008) assume that teacher enthusiasm is a personality 
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trait expressed in certain affectively determined behaviors such as enjoyment, excitement and 
pleasure in performing classroom actions, deriving from the teacher’s intrinsic motivation, 
positive attitude and interest in the subject and teaching it. Furthermore, these scholars tried to 
clarify the dimensionality and context specificity of teacher enthusiasm, and concluded that it 
could be distinguished as enthusiasm for teaching itself (i.e., activity-related enthusiasm), and 
enthusiasm for subject (i.e., topic-related enthusiasm) (M. Kunter et al, 2011). They attempted to 
fill the major gap in research on what is in fact the core component of teacher enthusiasm, 
however, they did not clearly stated how the conceptualization of experienced enthusiasm 
different from similar constructs, such as enjoyment, intrinsic value, or passion.  
 Although a great number of research on the conceptualization of teacher enthusiasm were 
conducted, the shortcomings of the dualistic approach to teacher enthusiasm were still obviously. 
The ambiguity of the two separate definitions of teacher enthusiasm - displayed and experienced 
enthusiasm still existed, thus a complete definition with all the component included was needed. 
Responded to the need in the academic field, Keller et al. (2016) redefined teacher enthusiasm as 
the conjoined occurrence of positive affective experiences, that is, teaching-related enjoyment, 
and the behavioral expression of these experiences, that is (mostly nonverbal), behaviors of 
expressiveness.  
 In sum, a large body of research studies has addressed the issue to conceptualization of 
teacher enthusiasm, and the most recent study shows teacher enthusiasm is both behavioral and 
affective.  
Teacher Enthusiasm and Its Contribution to Effective Teaching  
According to prior research, teacher enthusiasm is the third most influential variable in 
teaching effectiveness, after clarity and variability (Rosenshine and Furst, 1971), showing that 
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teacher enthusiasm would pass on to the students and contribute to student behavior. Based on 
the assumption that teacher enthusiasm affects student behavior, researchers discuss three 
mechanisms of teaching effectiveness. First, Bettencourt, Gillett, Galland, & Hull (1983) argue 
that when the materials presented by the teacher are enthusiastic, engaging, innovative, and 
person-related, students become more engaged and pay attention to the teacher. Second, Mottet 
& Beebe (2000) note that when a teacher presents his/her special expressive behaviors 
subconsciously, a state of momentary emotional contagion is created so that it makes student 
become more engaged. Third, teachers being treated as role models create a learning context in 
which imitative learning occurs; in other words, the teacher’s intrinsic motivation is passed on to 
the learners in the form of expressive verbal and nonverbal behaviours of high engagement in a 
given task: The learners follow the teacher’s behaviour (Baker, 2014). 
In conclusion, teacher enthusiasm and its contribution to effective teaching has been 
discussed widely. Further discussion on teacher enthusiasm in ESL class is needed. 
 Communicative Language Teaching (CLT) 
Defining communicative competence  
Communicative competence was introduced by Hymes in 1967 and its popularity among 
teachers and researchers has lasted for decades. Hymes refers to communicative competence as 
that aspect of our competence that enables us to convey and interpret messages and to negotiate 
meanings interpersonally within specific contexts (Hymes, 1972). Namely, the four components 
are grammatical competence, discourse competence, sociocultural competence, and strategic 
competence (Canale, 1983). The former two competences reflect the use of the linguistic system 
itself; the later two competences define the functional aspects of communication.  
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Canale (1983) states that grammatical competence refers to sentences level grammatical 
forms, the ability to recognize the lexical, morphological, syntactic, and phonological feature of 
a language and to make use of these features to interpret and form words and sentences. 
Grammatical competence is not lined to any single theory of grammar and does not include the 
ability to state rules of usage.  
Discourse competence is concerned not with isolated words or phrase but with the 
interconnectedness of a series of utterances, written words, and phrases to form a text, a 
meaningful whole. The text might be a poem, an email message, a sportscast, a telephone 
conversation, or a novel. Identification of isolated sounds or words contribute to interpretation of 
the overall meaning of the text. This is known as bottom-up processing. On the other hand, 
understanding of the theme or purpose of the text helps in the interpretation of isolated sounds or 
words. This is known as top-down processing. Both are important in communicative competence.  
Sociocultural competence extends well beyond linguistic forms. Sociocultural 
competence requires an understanding of the social context in which language is used. Because 
non-English speakers often use English as a language of communication, they need to pay 
attention to the cultural meanings attached to English, and the social conventions concerning 
English use, for example, they should pay attention to the turn-taking, appropriacy of content, 
nonverbal language, and tone of voice. How messages are interpreted can be influenced by the 
conventions, so the language user need to have the cultural flexibility or cultural awareness 
which is different from cultural knowledge. Learners should keep the general empathy and 
openness towards other cultures in mind. When the speakers have different understanding of the 
topic they are talking about, they should consider the possibility of cultural differences in 
conventions or use.  
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Strategic competence refers to a speaker’s ability to adapt their use of verbal and 
nonverbal language to compensate for communication problems caused by the speaker’s lack of 
understanding of proper grammar use and/or insufficient knowledge of social behavioral and 
communication norms (Canale, 1983). The effective use of coping strategies is important for 
communicative competence in all contexts and distinguishes highly competent communicators 
from those who are less so.  
Later, Bachman (1990) categorizes Canale’s model of communicative competence 
definition into two main branches in terms of organizational competence and pragmatic 
competence. Under organizational competence branch, there are grammatical competence and 
textual competencies, while under pragmatic competence, there are illocutionary competence and 
sociolinguistic competence. The organizational competence includes all the rules and systems 
that dictate what we can do with the forms of languages, to be more specific, grammatical 
competence contains vocabulary, morphology, syntax and phonology, and textual competence 
contains cohesion and rhetorical organization.  
Communicative competence is alway relative. All the four components of communicative 
competence are interrelated. An increase in one component interacts with other components to 
produce a corresponding increase in overall communicative competence. Savignon (1983) argues 
that learners’ communicative competence is gradually expanded through practice, and 
components of the communicative competence are relative to each other, and each one is 
essential in the overall level of communicative competence. Although communicative 
competence is an ongoing topic in the literature, there are still gaps need to fill. For example, 
how these components interact with one another has been remain vague, and why distinguish 
these particular areas of competence (Richards, J. C., & Schmidt, 2014). 
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Communicative Language Teaching (CLT)  
Communicative Language teaching aims broadly to make communicative competence 
the goal of language teaching. Among the approaches in second language acquisition in the 
twenty-first century, the Communicative Language Teaching, or the Communicative Approach is 
relatively new and innovative. It gains its popularity for it delivers a goal of increasing second 
language learners’ communicative competence - to help learners be able to communicate in the 
target language, rather than mastering the linguistic properties (e.g. pronunciation, vocabulary, 
grammar). Another reason of the popularity of Communicative Language Teaching is that the 
lack of closely prescribed classroom techniques makes it a flexible approach, giving instructors 
plenty of freedom to interpret and apply the principles. Communicative language teaching has a 
remarkable influence in the field, as Richards and Rodgers stated: “Communicative Language 
Teaching marks the beginning of a major paradigm shift within language teaching in the 
twentieth century, one whose ramifications continue to be felt today. The general principles of 
Communicative Language Teaching are today widely accepted around the world” (Richards and 
Rodgers, 2001).   
CLT can be seen to derive from a multidisciplinary perspective that includes linguistics, 
psychology, philosophy, sociology, and educational research. Richards and Rodgers (2001) 
pointed out the development of CLT approach has three stages: In its first phase, a primary 
concern was the need to develop a syllabus that was compatible with the notion of 
communicative competence. This led to proposals for the organization of syllabuses in terms of 
notions and functions rather than grammatical structures (Wilkins, 1976). In the second phase, 
CLT focused on procedures for identifying learners’ needs and this resulted in proposals to make 
needs analysis an essential component of communicative methodology (Munby, 1978). In the 
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third phase, CLT focused on the kinds of classroom activities that could be used as the basis of a 
communicative methodology, such as group work, task-work, and information gap activities 
(Prabhu, 1987).  
The goal of CLT is to enable students to communicate in the target language. To achieve 
the goal, students should not only have the language knowledge, but also have the 
communicative competence. In CLT, teacher takes the role as facilitator, so that establishing 
situations likely to promote communication is the major responsibilities. During the activities, 
the teacher needs to monitor students’ performance and answer their questions. Sometimes the 
role of the teacher is “co-communicator”, which means the teacher is engaging in the 
communicative activity along with students (Littlewood, 1981). The main focus of the language 
should be fluency rather than accuracy, thus when students make errors in accuracy, teacher can 
take note and provide accuracy practice later. The role of the student is communicator. During 
the activities, they try to make themselves understood even their knowledge of the target 
language is incomplete.  
CLT has three most obvious characteristics: communicative intent, authentic, and small 
group (Larsen-Freeman & Anderson, 2013). First, almost everything that is done is done with a 
communicative intent. The communication in the activity must be real. If students know the 
question and answer, and are asked by the teacher to “display” what they know, the 
communication is not real; the exchange of information is not communicative. This is the reason 
that transformation drill is not a desirable activity in CLT, because the communication must be 
true and purposeful, to enable the speakers to exchange real information, to have an opportunity 
to provide feedback for each other. To decide whether an activity is truly communicative, there 
are three factors to consider: information gap, choice, and feedback (Johnson and Morrow, 1981). 
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Second, the materials in CLT must be authentic (Larsen-Freeman & Anderson, 2013). Teacher 
should give student an opportunity to develop strategies for understanding language as it is 
actually used. Third, it is preferred to manage students into small groups in CLT, for the reason 
that in small groups, student will have more time to communicate with each other. The 
interaction between student and student will be efficient, so that student will learn to 
communicate by practicing functional and socially appropriate language.  
CLT has a lot of advantages. Firstly, by learning to communicate, students will be more 
motivated to study the target language since they will feel they are learning to do something 
useful. Second, student will have the opportunity to practice individual and critical thinking, 
because they are encouraged to express their individuality by sharing ideas with each other on a 
regular basis. Last but not least, the cooperative interactions with their fellow students and 
teacher will increase the sense of security and reduce the anxiety.  
The evaluation of CLT could be informal or formal. For informal evaluation, instructor 
needs to focus on both students’ accuracy and fluency. Error of forms is tolerated during fluency-
based activities and is considered as a natural outcome of the learning process. As previously 
mentioned, teacher may note the errors during fluency activities and return to students later with 
an accuracy-based activity. For formal evaluation, instructor can use an integrative test that 
covers real communicative tasks.  
Currently, there is no explicit theory of learning connected with CLT and no closely 
prescribed classroom techniques (Klapper, 2003) compared with some other popular methods, 
however, the flexibility of CLT allows educators to have more space for creativity.  
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Summary 
In this literature review, the first thematic section discusses the student reticence in ESL 
classroom. Willingness to Communicate (WTC), as a central concept, analyzed two most 
considered factors in students’ oral participation: language anxiety and motivation.  
Language anxiety is an emotional experience that learners encounter when study L2, and 
has a significant influence on language learning and achievement. Horwitz et al. (1986) define 
second language anxiety as “a distinct complex of self-perceptions, beliefs, feelings, and 
behaviors related to classroom language learning arising from the uniqueness of the language 
learning process”. Horwitz et al. (1986) also identify three related foreign language anxieties: 
communication apprehension, test anxiety, and fear of negative evaluation. In ESL classroom, 
anxiety caused by communication apprehension is frequently reported by students. Another key 
factor influences the rate and success of students’ oral participation is motivation. The socio-
educational model stated by Gardner (1985) is considered the dominant model according to 
motivation. Gardner believes integrativeness and attitudes toward the learning situation, driven 
by motivation, affect language achievement. To extend Gardner’s model, Dornyei (1994a) 
developed a more detailed framework of L2 motivation. In this framework, the components of 
foreign language learning motivation are categorized into three main domains: language level, 
learner level, and learning situation level. 
Reticence is interpreted differently in different cultures. Clearly, students from eastern 
and western cultures have their own learning styles, so it is necessary to study this topic in depth 
in order to help students become more comfortable to speak up in ESL classes. While lots of 
studies characterized Asian students as obedience to teachers, lack of critical thinking, passive 
participation (Kumaravadivelu, 2003a), Kubota and Lehner (2004) critically argued that 
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researchers should pay attention on individuals, rather than a cultural group, for the reason that 
multiple factors contribute to the silence of the students. In sum, it’s necessary to interpret the 
reticence of students within a culture group, but research should not be misleaded by stereotypes. 
The second section emphasizes the definition of teacher enthusiasm and its contribution 
to effective teaching. Teacher enthusiasm is a concept that has a variety of perspectives; thus, 
there is not a consistent conceptualization of the term. Responded to the need in the academic 
field, Keller et al. (2016) redefined teacher enthusiasm as the conjoined occurrence of positive 
affective experiences, that is, teaching-related enjoyment, and the behavioral expression of these 
experiences, that is (mostly nonverbal), behaviors of expressiveness. Study shows teacher’s 
intrinsic motivation is passed on to the learners in the form of expressive verbal and nonverbal 
behaviors of high engagement in a given task: The learners follow the teacher’s behavior (Baker, 
2014). 
The third theme Communicative Language Teaching is the core approach the project uses, 
which aims broadly to make communicative competence the goal of language teaching.  
In conclusion, the literature review addresses the reasons for lack of energy and 
communication in ESL classroom from both the students’ and teacher’s perspective. Moreover, it 
emphasizes that using Communicative Language Teaching approach can improve students’ 
language learning enthusiasm and English linguistic performance by providing authentic and 
communicative activities.  
27 
 
CHAPTER III 
THE PROJECT AND ITS DEVELOPMENT 
 
Brief Description of the Project 
The project is built to meet the needs of ESL instructors who experience the problem of 
silence and lack of enthusiasm in the classroom. The goal of this field project is to help 
instructors to create an energetic and communicative ESL classroom, where students will be able 
to learn and use the target language at the same time. It outlines a framework for how an 
instructor can integrate various strategies and activities to help ESL learners, especially learners 
from East Asia, to increase motivation and willingness to communicate and interact with the 
instructor and classmates. Expected outcomes are improvement of student behaviors, such as 
increased willingness to communicate, improved classroom activities participation, positive 
correlations with language learning strategy application, and increased academic performance.  
The project covers three trending themes in education: design thinking, improvisation, 
and field trips. Unit 1 Innovative Spirits applies a very popular design method, design thinking, 
to ESL classroom, making learning extremely engaging and fun. Solving a problem requires not 
only creativity, collaboration, but also intensive communication, which is a very important 
practice for language learners. Undoubtedly, the main reason of creating the project is to 
motivate students to express their ideas in English, but the ultimate goal of creating the project is 
to inspire their curiosity and creativity, to empower their thinking, which I believe is the meaning 
of education.  
Unit 2 Improv(e) Yourself! focuses on the interaction between students. To create a story 
with partners, students need to keep listening to others, understanding the content, and then 
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adding their own ideas. During the process, students will practice listening, speaking and 
grammar. Moreover, another advantage of the activity is that students are engaged. Everyone 
wonders what happens next. Sometimes the scene moves very fast, so students need to react 
quickly. Sometimes the flow gets stuck, so students need to make great efforts to keep the story 
going, which is challenging and fun. The point of the activity is making connections, by making 
connections, the interaction between students motivates the willing of communication. Also, 
acting out makes the classroom full of energy and laughter, because acting requires a lot of body 
movements, gestures, facial expressions, and nonverbal expressions. The activity is valuable for 
relation building, the chemical between instructor and students will make the learning relaxing 
and engaging. It's a chance for a class to create unforgettable memory together. 
Unit 3 Beyond the Classroom focuses on learning experiences that are outside of school. 
Instead of sitting in a classroom, watching video and practicing language in simulation scenarios, 
activities in unit 3 takes students to the real world where they can communicate with native 
speakers. Different from the previous two units, unit 3 is the only unit includes language input, 
especially for activity 2, students will get authentic listening and reading input first, and are 
required to convert the input to output after a short time preparation. The intensive exercise will 
improve integrated language skills.  
Three units share the same structure. The first section, Lead in, explains the main theme 
of the unit. It introduces the core idea of the unit, and explains the reason why it should be 
applied into ESL teaching, which helps the teacher to understand the benefit and necessity of 
using the concept. For example, the first theme of the project is Design Thinking, which is an 
incredible way to teach language through creation. It’ll get every student engaged while keeping 
the class bright and interesting. As for the second theme, Improve, which is rooted in 
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communication, will lead to greater confidence and lower inhibitions when speaking a foreign 
language. The third theme is Field Trips, provides connections, variety and motivation in 
teaching, beyond that, is the most significant feature of field trip: authenticity, to secure learning 
from real experiences. The second section, Objectives and Outcomes describes the teaching 
goals and the skills students will learn, for example, the language skills and communication skills. 
The next section is Activity, the main content of the project, which contains four subsections: 
preparation, instructions, post activity, and words & sentences. The instructions are well 
designed and easy to follow. In each unit, there is one introductory activity and one advanced 
activity for instructor to choose based on the level of the students. Following the Activity section, 
Tips and Resources section provides teaching tips and alternative topics for instructors.  
The highlight features of the project are innovative and engaging classroom activities, 
relevant and authentic scenarios, communicative language practices, student-centered 
methodology, eye-catching photos and helpful resources.  
Development of the Project 
The project needed to finish in three months. To start with, I planned for stages of the 
development. However, the real process didn’t follow the timeline as planned because defining 
the problem was quite difficult and complex. The problem was firstly identified as the lack of 
energy in the classroom. The ambiguity of the problem made the research confusing. After a 
long time of struggling and researching, the problem narrowed down to lack of teaching 
enthusiasm on the instructor side and the silence on the student side in the classroom, thus the 
research was finally on the right track. Before writing my field project, I had to decide to focus 
on which problem, the teacher, the students or both. I preferred to focus on the teacher because I 
thought a new teacher like me would find the project useful, however my advisor suggested to 
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focus on both to make my project complete. It indicated that I had read more journals and 
consider more aspects. I hesitated for a while then finally decided to work on both sides. The 
first reason was to make my project solid on the current researches. The second reason was to 
make my project through and complete.  
In chapter 1, I described my own experience of lack of energy in teaching, and expanded 
it to the general problem existed in the field. I described the problem of silence of the students 
and teacher lack of enthusiasm. Moreover, I also wrote about the reasons of the problem. For the 
silence of the students, there are three main reasons: anxiety, motivation, and culture. So, the 
project should reduce second language learners’ anxiety, to make learners feel comfortable and 
confident speaking the target language. The project should also boost learning motivation, 
making the learning engaging and interesting. Meanwhile, the project should encourage students 
from Groupism and Confucianism culture to express themselves in the target language in class. 
For teacher lack of enthusiasm, I think two reasons should be considered. The first reason is 
teacher’s motivation. The teaching motivation determines whether the teacher devotes in 
teaching. The energy level is affected by motivation. The second reason is the teaching 
methodology. If the methodology is teacher centered, the teacher might be exhausted because of 
the long time talking. The role of lecturer makes teacher feel tired and losing energy. If the 
methodology is student centered, the role of the teacher becomes to facilitator, which saves 
energy of the teacher, and makes it easier for teacher to focus on each student. So, my project 
should increase teacher motivation, and provides student centered activities instead of teacher 
centered activities.  
After defining the problem, I started to think what format of the project would be. After a 
comparison between lesson plans and guidebook, I chose to create a guidebook for teacher. I 
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made the decision for several reasons. First, guidebooks are more integrated than lesson plans. 
The project introduces relatively new concepts in the business and art industry to education, so 
the project should be informative. The introduction of the concepts explains the necessity of 
using them in teaching. This part is the background information for instructors, rather than an 
indispensable part of instruction. Second, guidebooks are organized and structured. Same 
structure repeats in every unit makes the guidance easy to follow. Third, guidebooks are practical. 
The activities are designed to be easy to apply and adapt according to the level of students.  
The next step of the development of the project was finding supportive literature. This 
process was entangled with the research on theoretical framework and literature. I spent almost 
two months on finding the useful studies both on the silence of students and teacher lack of 
enthusiasm to support my idea of creating an energetic classroom. During the research, I dig 
deeper and combined theories and studies from different domains together to make the literature 
review integrated and convincing. I addressed one general theory and two supplement theories to 
build my project. The general theory is Krashen’s Affective Filter Hypothesis. In Affective Filter 
Hypothesis, anxiety, motivation and self-confidence are three filters that prevent second 
language learning. Since my project aims to help second language learners reduce their anxiety 
and build their motivation and confidence, I chose Affective Filter Hypothesis as the primary 
theory to guide the development of my project. Deci and Ryan’s Self-Determination Theory, 
focusing on both the instructor and students’ motivation in the L2 classroom, and Horwitz’s 
Foreign Language Anxiety Theory which focuses on learners’ performance in the L2 classroom 
contribute to the development of my project as supplement theories. The Foreign Language 
Anxiety Theory explains why foreign language learners experience anxiety in learning, and 
explains how anxiety affects learning. Horwitz believes that anxiety is a natural process in 
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learning a foreign language; the appropriate level of anxiety even facilitates learning. Deci and 
Ryan’s Self-Determination Theory is also called Intrinsic/Extrinsic Motivation Theory, which 
explains second language learners’ motivation for learning. I put great effort to trigger learners 
and teacher’s motivation in the development of the project to make sure that all the activities 
were designed according to the goal and applied the principles in the theories. The latter two 
theories provided specific guidance for creating the project and directly addressed the learner and 
teacher’s needs. 
In chapter 2, I reviewed the literature of three themes: ESL Student Reticence, Teacher 
Enthusiasm, and Communicative Language Teaching. In the first theme, I discussed the concept 
willingness to communicate in the second language, as well as cultural variations in learning. 
Under the second theme, I stated two sub-themes, which were definition of teacher enthusiasm 
and teacher enthusiasm and its contribution to effective teaching. The third theme is the most 
important theme is communicative language teaching. Communicative language teaching is the 
best approach to help student practice speaking the target language, and it is also a desirable 
approach to boost teacher’s motivation. Under the third theme, I reviewed the researches on 
defining communicative competence and discussed how to apply communicative language 
teaching in ESL class. This part is the most crucial part for the development my project, because 
communicative language teaching approach solves the problem of silence of students and teacher 
lack of enthusiasm in a practical way.  
The process of creating the handbook was under control because all the activities had 
been practiced in my own classroom and the feedback was surprisingly positive. Aiming to build 
an energetic classroom, I applied three trending themes in education to ESL class. These themes 
have been applied in team building, or performance arts or elementary level education in recent 
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years; however, these activities are not frequently observed in ESL teaching. I indented to teach 
ESL in a creative way, so I adapted the three concepts to ESL class. Namely, the three concepts 
are design thinking, improvisation, and field trips. 
The first unit is Innovative Sprits, applying the concept of design thinking. Design 
thinking is a trending concept in the field business as well as social issues. It is a creative 
strategy designers use during the process of designing. Design thinking has five stages. Stage 1 is 
empathizing, requires designers to develop a deep understanding of the challenge. Stage 2 is 
defining, requires designers to clearly articulate problem they want to solve. Stage 3 is ideating, 
making designers brainstorm potential solutions, then select and develop solution. Next stage 4 is 
prototyping, a stage for designers to design a prototype to test all or part of their solution. The 
last stage is testing, a stage for engaging in a contentious short-cycle innovation process to 
continuously improve the design (Brown, 2009).  
Design thinking is an incredible way to teaching language through creation. It’ll get every 
student engaged and focused, while keeping the class bright and interesting. Students will try to 
face all the challenges in a very short time: identify the problem, gather information, generate 
potential solutions, refine ideas, and test solutions. Their abilities, such as emphasizing, problem 
solving, and team working will be tremendously enhanced. More importantly, the process of 
design facilities communication. Students will be willing to use the target language and get 
intensive speaking practice during the process. 
Unit 2 called Improv(e) Yourself. The activates bring the improvisations into ESL 
classroom. The reason I chose improvisation is that improvisation is rooted in communication. It 
is all about living in the present moment, essential for a good teaching practice. Improvisation 
enhances skills in public speaking, focused listening, responding, collaboration and specificity. 
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All these skills will lead to greater confidence and lower inhibitions when speaking a foreign 
language. This will allow honest reactions and response, which results in a more flexible learning 
style. All the communication is informative and authentic, because students create their own 
story, rather than displayed conversation. Aside from versatility, improvisation also celebrates 
the idea of failure. By encouraging people to take risks, one can learn to succeed even with 
mistakes. Introducing improvisation to ESL class, students will be able to feel comfortable with 
speaking the target language and not be afraid of making mistakes. Moreover, improvisation 
activities are good practices for grammar, while creating original stories by their own; students 
will be able to make correct sentences in different tense. Beyond language skills, communication 
skills and creation skills will also be improved, for example, through improvisation, students will 
be able to collaborate in pairs and in groups to complete a whole story, this will enhance student 
collaboration. Finally, improvisation improves learners’ imagination.  
Unit 3 is Beyond the Classroom. Based on the assumption that education happens 
everywhere, I designed a unit on the idea of field trips. For the best way to learn a language is 
using it, instructors are encouraged to take students out of classroom, bring students to different 
occasions and let them to communicate with native speakers. All the speaking practices in field 
trips the students do are authentic and make different and tangible connections with the material 
you are teaching. Another advantage of field trip is that it provides variety. Instructor can do so 
many different speaking activities with students when guide them out of the classroom and into 
the world, so that students will experience a more holistic, integrated picture of the information 
that in the classroom may have only been presented in a textual and abstract way. Taking 
students to a field trip make the teaching interest driven, not teacher or curriculum driven while 
making the learning exciting.  
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After defining the theme of each unit, the next development of the project was collecting 
materials. I designed the content of the units which each contains two activities to cover the 
different language proficiency level. All the photos are authentic. Some of the photos are taken 
by me, and some photos credit to FLOW Academy, and I got the copyright from them.  
The platform I chose to create my project is Microsoft Office PowerPoint. I chose bright 
theme colors for each theme and designed the layout friendly to read.  
Naming the guidebook was the last step. The name of the guidebook should be direct to 
the content and the purpose of the book, and should be appealing to the reader, so I used 
Engaging Students as the title. 
Creating the project is the most challenging and rewarding process that I have ever 
experienced. As an ESL teacher and educator, I have the motivation and enthusiasm to create a 
useful and practical handbook for other instructors. What was interesting that, I used design 
thinking as one of the themes in my handbook, but the process of building the project also 
applied design thinking. I went through all the five stages of design thinking:  empathizing, 
defining, ideating, prototyping and testing. I gradually understood the core concept of design and 
teaching material development. I revised my project many times until I satisfied, just like design 
thinking suggests: keep reflecting and rethinking. Step by step, getting close to perfection.  
At the end of each unit, I provided resources and suggestions for teachers. On the one 
hand, I hope the project is as inspiring and resourceful as possible. Providing the material saves 
the readers time on researching materials online. On the other hand, I hope my project leaves 
space for the reader to adapt for their students. Each class has its unique characteristic, so dose 
each student, thus I hope my project be flexible and adaptable, at the same time, be precise to 
maximize its value in instruction.  
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In conclusion, the development of the project is hard but worthwhile. Building three units 
on trending concepts in education, namely, design thinking, improvisation, and field trips 
provides lots of possibilities of creating an energetic ESL classroom. 
The Project 
The project in its entirety can be found in the appendix. 
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CHAPTER IV 
CONCLUSIONS AND RECOMMENDATIONS 
 
Conclusions 
The project addresses the problem of lack of energy in ESL classroom, which is observed 
in English Learning Service center in Berkeley, meanwhile, the problem is also commonly 
observed in ESL teaching. To understand the problem in an objective and comprehensive view, 
the project discusses the problem from both the learner’s side and the instructor’s side.  
First, the reflection of lack of energy from the learner’s side is the silence of the students. 
Silence of students is broadly discussed and considered to be a complicated phenomenon, which 
combines psychological, cultural, linguistic, and social factors. Among all the affective factors 
influencing successful foreign or second language learning and acquisition, foreign language 
anxiety is the most important one (Effiong, 2016). Research shows that foreign language learners 
experience foreign language anxiety (FLA) during the learning process, which makes them have 
difficulty in speaking, comprehending, and producing sounds and avoid participating in oral 
activities in the target language. It should be noticed that more than half of the foreign language 
learners experienced different types and levels of FLA in the classroom (Kondo and Ling, 2004).  
The project applies willingness to communicate as a central concept to the problem of the 
silence of students. According to the idea of willingness to communicate, the most considered 
two factors in students’ oral participation are language anxiety and motivation, and the project 
states how language anxiety and motivation affect students’ willingness to communicate. Other 
than willingness to communicate, learning behavior and learning styles play important roles in 
language learning. Because learning behavior and learning styles are interpreted differently in 
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different cultures, the project also discusses the culture influence on language learner, and 
concludes that it’s necessary to interpret the reticence of students within a culture group, but 
research should not be misleaded by stereotypes. 
Second, the reflection of lack of energy from the instructor’s side is teacher enthusiasm. 
Enthusiasm is seen as a component of high-quality instruction that is reflected in teacher 
behaviors such as remarking on the value of the learning material, expressing their own interest 
in the subject, or having a lively, inspiring presentation style. The project discusses the definition 
of teacher enthusiasm and its contribution to effective teaching by reviewing three mechanisms 
of teaching effectiveness.  
The purpose of the project is to help instructors solve problem of lack of energy in ESL 
classroom by using communicative language teaching method. It outlines a framework for how 
an instructor can integrate various strategies and activities to help ESL learners, especially 
learners from East Asia, to increase motivation and willingness to communicate and interact with 
the instructor and classmates. Instructor can build their teaching around innovative strategies for 
language instruction. Undoubtedly, the main reason of creating the project is to motivate students 
to express their ideas in English, but the ultimate goal of creating the project is to inspire their 
curiosity and creativity, to empower their thinking, which is the meaning of education.  
The significance of the project is that it creates an energetic and communicative 
classroom where both the students and the instructor can discover their potential. For students, 
they will get intensive practice in language skills, for example, listening and speaking. More 
importantly, students need to challenge themselves in problem solving, team working and critical 
thinking, because the activities require them to solve a problem with a partner or group members. 
Through the activity, students will feel comfortable to use the target language, and gradually 
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build up their language confidence. The activities are designed engaging and motivating to 
reduce learner’s anxiety as much as possible. The activities are also designed in an authentic 
context to insure students get the chance to communicate with native speakers, and learn from 
the interaction. 
The significance of the project for instructors is that the project is inspiring and 
resourceful. First, because the activities are engaging, it reduces the strain for instructors to 
motivate students. All the activities are student-centered, so instructors are released from teacher 
talk. Second, the project contains step-by-step instructions and resources. Teachers can find all 
the guidance for preparation, activity and post activity. Besides the activity, teaching tips and 
resources can also be found at the end of each unit.  
The project accomplishes the purpose of creating an energetic and communicative ESL 
classroom by connecting three trending themes in education to ESL: design thinking, 
improvisation, and field trips. Unit 1 Innovative Spirits applies a very popular design method, 
design thinking, to ESL classroom, making learning extremely engaging and fun. Solving a 
problem requires not only creativity, collaboration, but also intensive communication, which is a 
very important practice for language learners. Unit 2 Improv(e) Yourself! focuses on the 
interaction between students. During the process, students will practice listening, speaking and 
grammar. Unit 3 Beyond the Classroom focuses on learning experiences in real life. Different 
from the previous two units, unit 3 is the only unit includes language input, especially for activity 
2, students will get authentic listening and reading input first, and are required to convert the 
input to output after a short time preparation. The intensive exercise will improve integrated 
language skills.  
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In conclusion, the project empowers ESL instructors with a new perspective on English 
language teaching.  
Recommendations 
 The project covers three themes: design thinking, improvisation, and field trips. I will 
keep exploring innovative themes to adapt in ESL teaching. I recommend instructors to refer to 
academic studies and resources online. For example, to find more resources for design thinking, 
Stanford d. school website is highly recommended. I also recommend instructors to use 
instructional technology in teaching. For example, Apple and Google provide online programs to 
support educators to use their products. For more information, please search for Apple Teacher 
and Google for Education. After finishing the program, teachers will get certification authorized 
by the company.  
 There is one introductory activity and one advanced activity for instructor to choose 
based on the level of the students in each unit of the project. In the future, I plan to refine the 
level of activity, for instance, beginner, intermediate, advanced and master level. For each level, 
I hope to have two or more activities with detailed instructions.  
As for future development of the materials, although worksheets and examinations sound 
traditional, I hope to create learning materials corresponding to the theme. In addition to the 
learning materials, rubrics are also necessary for the evaluation of the activity. Predictably, the 
rubric will focus more on communication behavior than language use.  
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Objectives 
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• 
• 
• 
• 
• 
a. Distinguish main idea and supporting ideas
b. Practice listening skills
c. Speaking skills
d. Note-taking skills
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
Outcomes 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
• 
• 
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• 
• 
• 
• 
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• 
• 
• 
• 
• 
• 
• 
a. Students will be able to explore the museum's website • • 
b. Students will be able to take notes on main ideas while •
listening
c. Students will be able to prepare a presentation in 
a short period of time
d. Students will be able to collaborate with partners 
•
• 
• 
• 
• 
• 
• 
• 
• 
• 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
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Do you take credit cards? 
May I pay with a credit card?
Activity 2 Intel Museum 
Preparations 
Time: 20 minutes 
Number of students : 4 or more 
a. Plan a visit
b. Get students interested and excited and to 
build some schema for the location and 
content to be explored, for example, watching 
videos, or explore the website
c. Have students fill out the K-W-L chart
d. Have students take photographs or video 
during the trip to give them a focus and offer 
resources to use after the trip 
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Activity 2 Intel Museum 
Instructions 
a. Have students work in pairs
b. Find out which invention made the biggest 
impact
c. Take notes on three facts of the invention
d. Ask at least two questions of the presenter; 
take notes on the answers 
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Activity 2 Intel Museum 
After the Trip 
Location: Outside the museum 
Time: 20 minutes 
Pairwork 
a. Have students prepare a short oral reflection on
the trip
b. Talk between pairs
c. Switch pairs at least three times
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